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Abstract 
Turkey has long, since 1959, been trying to be the member of European Union (EU). The last 20 years witnessed many 
renovations in the education systems of almost all EU members and Turkey. In order to study the similarities and differences 
between the teacher education system of Turkey and those of some other EU countries, a comparative study was carried out. This 
paper aims to present a cross-national perspective on the education within initial teacher training systems of three European 
countries: England, France, Germany, and the candidate member Turkey.  The main concern of the research is to identify, 
analyze, explain and discuss the similarities and differences across the teacher education systems of the societies mentioned. 
© 2009 Elsevier Ltd. 
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Introduction 
There are many descriptions regarding the purposes of comparison in comparative education such as 
understanding our own and other countries’ educational systems; improving, developing, and reforming educational 
systems, policy, and practice; predicting the success and consequences of educational change; and developing tools 
to aid in each of these endeavors through the construction of theoretical frameworks.  
Bray (2003) dealt with purposes, perspectives, approaches, and methods of the field. Theisen and Adams (1990) 
categorized the body of comparative education research in terms of four tasks: description, analysis, evaluation, and 
exploration. Rust et al. (1999) developed a more detailed typology of nine research strategies in comparative 
education, including literature review, historical analysis, experimentation, content-analysis, field research, 
comparative research, and theoretical or conceptual research.  
Fairbrother (2005) summarized the purposes of the comparative education research in terms of three targets: 
understanding the countries themselves, using the knowledge gained from the examples of the two countries to 
generalize to others, and contributing to theory. Within these three types, purposes were to explore a phenomenon in 
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greater detail; describe and explain apparent similarities or differences between the two countries; argue for or 
demonstrate trends, models, or propositions; predict; make recommendations; test hypotheses; and evaluate, support, 
or advance theory. 
 This paper begins by setting the context for education in the initial teacher training institutions in England, 
France, Germany, and Turkey. Education period, admission requirements, goals, teaching methods, school practice 
and assessment of the teacher candidates’ achievements are examined. Similarities and differences are outlined. 
Comparison of Initial Teacher Training Systems in England, France, Germany and Turkey
Education Period 
  France devotes 3+2 years, Germany 3 years, England 3-4 years + 1 year, Turkey 4 years after high school to 
education. Germany and Turkey have concurrent education model while France has a consecutive education 
model. England applies both regarding the education types the teacher candidate have. 
   In the 'consecutive' model, a teacher first obtains a qualification (often a first university degree), and then 
studies for a further period to gain an additional qualification in teaching. The ‘concurrent’ model of initial teacher 
training, involving a course that combines general and theoretical and practical training from the outset, seems to 
be becoming the norm in Europe. It should be emphasized that, in the case of concurrent models of training, 
students decide to become teachers at a very early stage. Their training thus amounts to a commitment extending 
over a substantially longer period. On the other hand, in consecutive systems, the decision to join the teaching 
profession can be taken much later, after obtaining a first tertiary education qualification, so that the period of 
teacher training as such is relatively short. In the case of the consecutive model, therefore, it is harder for those 
who plan for the provision of training to estimate several years in advance the number of graduate teachers who 
will be available to meet future demand.  
   France applies the consecutive model. England, offering a variety of choices for providing teacher education, 
applies both the consecutive and the concurrent models. Turkey and Germany follow the concurrent education 
model and they are similar in this respect. 
Admission Requirements  
   In Turkey, the students are required to graduate from the high school and to pass the centralized examination 
(University Entrance Exam- the Student Selection Examination/Ogrenci Seçme Sınavi-OSS) given by the Turkish 
Council of Higher Education (Yuksek Ogretim Kurulu, YÖK). In Germany, in order to be able to attend the 
university, the students must have Abitur (diploma), which can be achieved when they graduate from high school 
and they can get Hochshulreife (certificate to attend the university) and directly enrol in the initial teacher training 
department of the university. In France, in order to enrol in the Initial Teacher Training Institutions (Institut 
Universitaire de Formation des Maitres, IUFM) the students must have a three-year BA diploma (Baccalaureat). 
Institutions can administer an oral exam when admitting the students. In England, the candidates must have a 
grade between A and C in Mathematics, English and Science in Certificate of Education at Advanced Level 
(GCE). 
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Goals  
   All four countries investigated have similar aims at high qualification in teacher education, such as students’ 
individual development, students’ gaining scientific and technological skills.  Different as the wording of the goals 
may appear to be, the initial teacher training goals were found to be  quite similar in all the countries in question 
such as learning how to guide students and organize class activities, understanding students’ different personalities, 
using the methods and techniques in teaching, and working in groups. 
   Regarding the differences in goals, in Germany, it is emphasized that a student attending the initial teacher 
training institution must be able to not only establish a meaningful link between the theory and practice but also 
improve and develop a respect for the teaching profession. Also among the goals emphasized is the significance of 
the adaptation period of the new teacher. In France, the emphasis is on the consideration of school community 
within the framework of its own sociological and cultural differences.  The striking difference between educational 
goal of France and the other three countries lies in the goal underpinning the necessity to know the rights and 
duties of those who work for the National Education.   
   In England, the most significant difference from the other countries is on the effort to provide, what is called 
qualified teacher training separately. It is also emphasized that those who attend the initial teacher training (ITT) 
institutions in England must be able to use the information and communication technology.  As for Turkey, most 
of the goals are the same as in the other countries studied; using Turkish language correctly and efficiently receives 
extra emphasis. 
Teaching Methods  
   In Germany, the teaching staffs take responsibility for teaching in their classes, taking the background and 
aptitude of each participant into consideration. In England the choice of teaching methods is largely determined by 
the staff of the institution providing the training. Training involves both theoretical and practical elements. Courses 
may be offered on a full-time, part-time or day-release course basis. Practical teaching experience is an essential 
element in all courses. In France as at the lower secondary level and at the higher secondary level teaching methods 
are not imposed. Teachers are free to choose the methods they see fit as long as they respect the official programme. 
In Turkey the teachers decide on the teaching methods and educational materials, methods for examinations, 
homework and projects and evaluation for education. For the courses with sufficient number of teachers to form 
branches, the branch teachers can adopt collective resolutions. 
   In short, in all countries there are no teaching methods imposed and teachers are supposed to follow their own 
methods for teaching. They are all similar in adopting teaching methods. 
School Practice 
   There is a similarity in the practice aspect of the process between Turkey and France. In both countries, the 
student teachers first attend the classes and observe the experienced teacher. After attending to the classes as 
observers for a certain period, the student teachers can teach in the classes under the guidance of the class teacher or 
the lecturer from the university. 
   In England, teacher candidates start to observe the teachers in real classes and begin to teach as they develop 
self confidence. The period of practicing depends on the period of the education taken. Usually, if it is a three-year 
period of education, it lasts 24 weeks, if it is a four-year period of education it lasts 32 weeks. In Germany the 
practice period is almost the same as in all four countries studied. The practice period is about 10-16 hours a week.  
Assessment  
   In Turkey the students are assessed according to the rules of their own university assessment and evaluation 
conditions. They are assessed by the course teachers. The teacher candidates, who successfully attend a four-year 
initial teacher training program, get a Primary Teacher Diploma. After the students graduate, they have to pass the 
Examination for the Selection and Placement of Candidates for Professional Posts in Public Organizations (KPSS) 
and get a certain grade in order to be appointed. Those who are appointed have to work for a year and be assessed 
again before they are called professional teacher.   
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   In Germany, the students who have attended the classes for six semesters can take the First State Examination. 
Then they can take a two-year preparatory service which concludes with the Second State Examination 
(Lehramtsprüfung). This is the prerequisite for permanent employment in a teaching career, but does not guarantee a 
teaching position. 
   In France, teacher candidates can enter a one-year training programme in an I.U.F.M to prepare for the exam. 
Once the exam is passed, the professeurs des écoles-in-training are given general and vocational training in their 
second year at the I.U.F.M, after which they receive the professional degree earning them the title of professeur des 
écoles. The teacher candidates need to have a certificate to be appointed (Certificat d’aptitude au professorat de 
l’enseignement du primaire). 
   In England, students following courses of initial teacher training are supervised and assessed by tutors from 
the Higher Education Institution (HEI) where they have studied, and by senior teachers in the schools where they 
undertake their practical experience. Students are assessed against all the standards for the award of Qualified 
Teacher Status (QTS). Teachers in England are public employees, but not civil servants. They are employed either 
by the local authority (LA) or the school governing body depending on the legal category of the school. 
Appointments may be made on a permanent (that is, open-ended) basis or on a fixed-term contract. 
   Different from the other countries studied, in England teacher appointment requires Qualified Teacher Status. 
Teachers apply for a position at schools and  appointments are made on a permanent basis or on a fixed-term 
contract. In Germany, France and Turkey, appointments are exam based.  
Conclusion and Discussion 
In Germany, the students who get high school diploma (Abitur) can continue the university education. In France 
the students attend a three-year education and prepare a file to apply for the initial teacher training position and get 
two year education at IUFMs. The universities can make an entrance exam if  necessary. In England there is no 
centralized exam but the universities can apply an exam if they want to. Those who have General Certificate of 
Education (GCE A Level), General Certificate of Secondary Education (GCSE), and General certificate of 
vocational education (GNVO) can be accepted to the universities. 
   In Turkey, the students have to graduate from the secondary school, get the diploma and pass the centralized 
student selection examination (Ogrenci Secme Sinavi/OSS). The central placement procedure in the higher 
education programs admitting students on the results of the examination is carried out through an iterative 
computing routine. Each candidate can be placed in one program only.  
   In Germany, the training incorporates study of an elective or specialized subject as well as primary school 
didactics. Alternatively, future primary school teachers may study either areas of learning or one or several subjects 
if subject-related elements of didactics are incorporated into their course. A teaching qualification can be acquired 
both for the primary level and for certain lower secondary school types and for the entire lower secondary level. 
In Turkey, the content of the courses is given under separate names and in detail. When the course hours and course 
varieties are taken into consideration, the curriculum in Turkey seems to be more detailed when compared with the 
other countries.  
    When the teaching methods in Turkey were compared with those of Germany, France and England, it was seen 
that they are very similar.  
   In England teacher appointment requires Qualified Teacher Status. Teachers in England are employed either by 
the local authority (LA) or the school governing body depending on the legal category of the school. Teachers apply 
for a position at schools and appointments are made on a permanent basis or on a fixed-term contract. In Germany, 
France and Turkey, appointments are exam based.  
   In almost all the EU countries, there is a movement towards renovation and decentralization. Since the 
beginning of the 1990s, the German Federation and the Länder have intensified their efforts to introduce higher 
education reforms by according higher education institutions further autonomy, allowing them to build an individual 
profile in a particular area and encouraging more competition. With regard to the reforms considered necessary, the 
efforts of many Länder, with particular emphasis on their individual priorities, aim to focus on the following 
measures: to reform teacher training: a more extensive practical orientation during teacher training;  intensification 
of the relations between the theoretical and practical phases of training; particular significance of the induction 
period for newly qualified teachers; the introduction of examinations taken alongside courses of study; measures to 
improve teaching practice with regard to diagnostic and methodical competence. 
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    In England, in recent years, the initial training of school teachers has undergone reform according to the 
following principles: there should be a variety of high-quality routes to Qualified Teacher Status (QTS), reflecting 
the different backgrounds and qualifications of candidates and responding to the increasingly diverse needs of 
schools; schools should play a much larger and more influential part in initial teacher training in partnership, where 
appropriate, with HEIs; accreditation criteria for institutions providing ITT should require HEIs, schools and 
students to focus on the competences of teaching, that is on the subject knowledge and skills required by newly 
qualified teachers, which equip them to teach effectively and are the foundation of further professional development; 
and institutions, rather than courses, should be accredited for ITT. 
   In France I.U.F.M’s (University Teacher Training Institutes) opened their doors in 1991-1992. Article 85 of the 
guidance law and programme for the future of schools of 23 April 2005 provided for I.U.F.M's to be integrated 
within the universities as internal schools, thus making the French system compatible with most European systems. 
The I.U.F.M Directors Conference met in 2005 to work on the specifications list, and defined a set of guideline 
principles for teacher training such as: progression, universalization, transferability, complementarity, and unity.
   In Turkey, it is aimed to implement student-oriented education system and restructuring the education system in 
accordance with the necessities of the community and requirements of modern civilization (increasing the 
respectability of teacher profession, generalization of lifelong education insight; consolidation of vocational and 
technical education, consolidation of the research aspect of the universities, etc.)  
    SPO, Medium - Term Program (2006 - 2008) stipulates increasing the quality of education and thus enhancing 
the bond between education and employment in order to assure economy with high competition power and 
sustainable development. According to the program; education of information society individuals is considered as 
the basic objective of the education policies and stipulates the following aims: Standardization of pre - school 
education, development of new curricula for primary and secondary education, undertaking a new structuring in 
secondary education that allows vertical and horizontal transitions with flexible structure that bases on diversity of 
curricula, increasing the administrative, financial and scientific autonomy of tertiary education institutions and 
undertaking competitive structuring, ensuring higher rate of contribution of the students for financing of the tertiary 
education, and ensuring higher contribution of the private sector for all levels of education. 
   Restructuring in teacher training: By means of a study initiated in 1996 by Authority of Turkish Council on 
Higher Education associated with the function of teacher training in Faculties of Education in the universities and 
currently in progress in collaboration with the Ministry of National Education, an innovative arrangement was 
developed to be implemented in 1998 - 99 academic year (http://yok.gov.tr/rapor). In Turkey, some changes in the 
initial teacher training curriculum were made in 2006. Courses such as Philosophy, Sociology, Statistics, Special 
Education, and Early Childhood Education are included in the new curriculum.  Turkey has made and still making 
innovations in its education system. Although there are some differences in some areas, it is evident from this study 
that there is not a large discrepancy between the education systems of the EU countries studied and the education 
system of Turkey.  
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